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Abstract 

The Self-Access Learning Center (SALC) at Kyushu University was first established in 2014 
with the aim of providing support for English language learners outside of a formal 
classroom. The Center has also made continuous efforts to provide users with the chance to 
practice other languages in order to create an inclusive learning environment that promotes 
exchange. At different times, the Center has supported or run events that provide users with 
the chance to learn languages including Korean, Chinese, Japanese, Spanish, French, 
Russian, and Malaysian. These language learning activities fall into two categories: those that 
the SALC hosts but have been initiated by faculties within the university, and those run by 
the Center. This paper will examine how these activities were developed within an 
increasingly innovative learning space, how they operate on campus and online, and their 
level of success. The study reveals how creating an interactive site can facilitate an expanded 
event schedule and help establish the importance of a SALC within an academic institution. 
The discussion also examines how increasing language learning opportunities can generate 
interest in an educational facility, encourage cross-cultural communication, and provide a 
platform that can help stimulate students’ interest in learning new languages. 
 
九州大学の Self-Access Learning Center (SALC)は 2014 年に設立された。目的

は、教室外で英語学習者をサポートすることでした。センターはまた、学生の交流

を促進する包括的な学習環境を設置するために、センター利用者に他の言語を練習

する機会を提供するための取り組みを行った。センターでは、韓国語、中国語、日

本語、スペイン語、フランス語、ロシア語、マレーシア語などの言語を学習する機

会を利用者に提供するイベントをサポート、または実行している。これらの語学学

習活動は 2つのカテゴリーに分類される。1）SALC が主催するが、大学内の学部に

よって開始された活動、および 2）センターが運営する活動。この論文では、これ

らの活動がますます革新的な学習スペース内でどのように開発されたか、キャンパ

スやオンラインでどのように機能するか、そして成功のレベルを検証する。この調

査では、対話型センターを設置することで、イベントスケジュールの拡大を促進

し、学術機関内での SALC の重要性を確立するのにどのように役立つかが明らかにな

った。 また、言語学習の機会を増やすことで、教育施設への関心を高め、異文化コ

ミュニケーションを促進し、新しい言語の学習に対する学生の関心を促すのに機会

や場所を提供する方法についても検討する。 

 
Keywords: Core services, supplementary activities, inclusive environment, innovative 
learning space  
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 The Self-Access Learning Center (SALC) at Kyushu University primarily aims to 

support English language learners who want to develop their skills outside of a formal 

classroom. The facility works to create a platform for users to develop their speaking skills. 

However, services have never been limited to conversation practice. The Center also offers 

assistance to students who want to improve their speaking abilities in order to prepare for 

English proficiency exams, university assignments, or interviews. Visitors can also request 

support for other skills, such as reading and writing. 

The Center has also made continuous efforts to offer students the chance to practice a 

range of different languages to supplement core services. At different times, the Center has 

either organized or supported events that provide users with the chance to practice a range of 

languages including Korean, Chinese, Japanese, Spanish, French, Russian, and Malaysian. 

These events usually take place once a week during the semester and function as short 

(usually no longer than one hour) open discussions led by native speakers or individuals with 

a high level of proficiency in the target language. The SALC managerial staff encourage the 

instructors, who are university students, to utilize the interactive nature of the Center and the 

equipment available. The activities fall into two categories: those that SALC hosts but have 

been initiated by faculties within the university, and those that are run by the Center. The 

former were developed in accordance with initiatives devised by staff affiliated to the 

faculties in charge of the sessions. The latter were established by the SALC managerial staff 

in response to the demands of students, or in order to utilize the linguistic skills of the 

Center’s staff. The progressive layout of the SALC and innovative nature of the interior 

provided the ideal platform for these supplementary activities. The design of the SALC helps 

ensure that the Center’s core values of English language support can be maintained while the 

supplementary activities operate. 

The authors have been directly involved in either hosting, organizing, or running 

these events. Discussions and planning sessions amongst the SALC managerial staff took 

place before each respective activity was established. Details about these language learning 

opportunities were later reported back to the faculty that supports the Center. Reflections 

from the planning stage, details about the feedback provided to the faculty, and deliberations 

about the accomplishments of these events provide the source material for this study.  

The paper will start by introducing the Center, explaining its core activities, and then 

describing the learning space. This will be followed by an overview of the type of 
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supplementary language learning opportunities that have been made available to students. 

Describing each table in detail will be beyond the scope of this paper, so the aim will be to 

summarize the development and operation of the activities that have been hosted by the 

SALC, as well as those run by the Center. This will help explain how the SALC integrated 

these language learning events into the Center’s wider schedule. The final discussion section 

looks to assess the successes and failures of these efforts. The study revealed that expanding 

the range of language learning opportunities on offer can attract new users, stimulate 

students’ linguistic interests, and help create an inclusive learning environment that promotes 

exchange. 

 

Literature Review 

This preliminary report highlights how increasing flexibility in the spaces that are 

available is desirable for self-access learning centers, especially when it is not always feasible 

to acquire more physical space (Amolola Adedokun et al, 2017). The principle that 

nontraditional educational spaces that feature flexible furniture and various resources can 

support the efforts of a faculty is key to this study (Giering & Fitzgerald, 2019). However, 

rather than focusing on the requirements of a specific faculty or department, this paper looks 

at the ways in which physically flexible spaces can provide staff with the freedom needed to 

explore new approaches and learning activities (Giering & Fitzgerald, 2019). The emphasis 

shifts on to whether or not an academic institution’s progressive physical attributes can be 

used to implement and operate student oriented supplementary educational activities. 

Physical learning spaces that are both open and flexible in nature can facilitate comfort, 

encourage engagement, and increase workflow (Hughes & Morrison, 2020). The aim for 

Kyushu University’s SALC has been to ensure the benefits of comfort, engagement, and 

workflow as the number of activities taking place within the Center increases. 

Kronenberg (2017) describes how new models for language Centers are “moving 

away from massive technology installations” and instead focusing on more flexible, 

adaptable, and diverse spaces. Although technology remains an important aspect of such a 

space, it is not necessarily the primary focus (p. 162). Kronenberg’s description matches the 

SALC at Kyushu University, which has made a conscious effort to increase the number of 

technological devices and resources available to users while maintaining an environment that 
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facilitates exchange. This type of atmosphere is conducive to concurrently offering various 

language learning opportunities. 

Erham, Leaver, and Oxford (2003) stress the importance of providing learning 

experiences for students. They highlight that these activities should meet the participants’ 

needs in terms of “competence, relatedness, self-esteem, and enjoyment” (p. 320). Giering 

and Fitzgerald (2019) surmise that this model can lead to increased motivation to learn a new 

language. They suggest that both the learning space and activities available may influence a 

student’s motivation to learn a new language (p. 35). The point at which environment, 

services, and motivation intersect is important for this study.   

 

The SALC’s Staff, Location, Layout, and Equipment 

The SALC at Kyushu University is supported by a director and advisor who serve as 

faculty members in Kikan Kyōiku (the Faculty of Arts and Science). Two managerial staff 

members oversee the running of the Center, while a team of approximately 15 teaching 

assistants (TAs) provide language learning support for students (Hayashi, Nehlah, and 

Wolanski, 2021). 

The Center has become an increasingly interactive learning environment since it first 

opened in 2014. The Center changed its site in 2015, moving from a space within a larger 

learning facility to a large open plan room dedicated to self-access learning. The room had 

previously been used as an IT facility for students. This meant that the space had to be re-

appropriated to suit the needs of students studying languages outside of the classroom. The 

facility that the SALC previously operated within was located in one of the central learning 

zones for undergraduate students on the primary university campus. However, it was situated 

on the fourth floor and in an area that students did not naturally pass through unless they were 

heading to class.  

The SALC was relocated to another area within the same zone, but was moved to the 

first floor (ground level). The site is close to the main road that connects the university to 

local transportation links. This means that many students walk past the SALC when entering 

and leaving the campus. Therefore, the change of location led to increased visibility for the 

Center.  

The importance of visibility was highlighted by the sharp decrease in the number of 

users during the COVID-19 pandemic that began in 2020, when the physical facility needed 
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to be temporarily shut down and services moved entirely online. The new online model of 

operation required students to make some effort to actively seek out instruction on how to 

access the services, whereas before the pandemic the students had been free to casually enter 

the premises and learn more about them at their own pace. This low hurdle for entry – 

combined with the visibility of the facility – attracted many visitors who inquired about the 

SALC only out of curiosity and without a specific goal at first. However, time showed that 

many of them would eventually become regular users. 

The open plan interior includes an office space for the SALC managerial staff and a 

study abroad office member of staff. This space is sectioned off from the main learning area 

by a reception desk (Hayashi, Nehlah, and Wolanski, 2021). The learning area can be divided 

into two sections; one side is closest to the entrance and offers students easier access to the 

management staff. The other side is further away from the entrance, making it slightly quieter 

and a natural location for the Center’s small library collection.  

 

Figure 1 

View of Center From Front Entrance 
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Figure 2 

View of Center From Back  

 
 

The entrance side has three movable desks that can be wheeled around in accord with 

the needs of the students. The library side also has three desks and a small sofa area; 

however, these are slightly harder to move around as they are not on wheels. Two light mesh 

partitions create a mini barrier between the two halves of the room. These can easily be 

moved depending on the nature of the activities taking place. A long narrow desk faces the 

glass wall that looks out of the Center. This desk runs almost the entire length of the 

premises. Aside from this long window-facing desk, most of the furniture can be moved 

easily, which allows staff and users to reconfigure the layout of the Center to suit their needs. 

This is important when operating core and supplementary services simultaneously within a 

new facility that is seeking to establish a greater presence within a wider institution. 

Flexibility can help ensure that the demands of various disciplines are met, which is 

important if a teaching space is to be considered an essential learning environment (Donkin 
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& Kynn, 2021). A flexible setup can also make the site easier for the university staff to 

maintain. 

The larger layout of the new site, coupled with an increase in budget has meant that 

the Center could invest in more technology that would aid the language learning process. The 

Center has purchased new technological devices each financial year that staff can use to 

facilitate discussion, explain difficult concepts, and encourage interaction. The equipment can 

also be used by students for language learning purposes if they have received approval from 

staff. The items that have been purchased include five laptops (two MacBooks and three 

Windows laptops), two iPads, digital notepads, reusable writing tablets, and a Kindle. These 

devices have supplemented the three staff computers and a large computer monitor that is 

mounted above the reception desk. A range of items are available to students; however, the 

Center does not provide computer terminals for all students as the aim is to foster an 

environment that promotes teaching and learning as opposed to creating a space for 

technology (Rook, Choi, and McDonald, 2015, p. 25). The devices within the SALC serve to 

aid the language learning process and whenever possible are used to encourage dialogue 

among users.   

Rook, Choi, and McDonald (2015) analyzed a number of case studies to identify key 

features of an innovative learning environment. They highlight that these spaces should be 

open, inclusive, user-friendly, adaptable, multipurpose in design, technologically rich, 

comfortable, sustainable, and used effectively. Rook, Choi, and McDonald note that these 

principles do not posit the learning outcome of the environment, but do highlight what 

characteristics can be attributed to an innovative space (p. 18). The location of Kyushu 

University’s SALC, the layout of the interior, the amount of movable furniture, and the array 

of technological devices available to users are consistent with the framework outlined above. 

This combination of features has attracted interest from both students and faculty members.   

 

SALC Hosted Events  

Development 

The section looks at the SALC’s allowance for other faculties to run events inside the 

Center. As the SALC developed, professors from faculties not directly connected with the 

operation of the SALC began to recognize that the premises’ user-friendly environment helps 

facilitate language learning. These individuals asked if the SALC could help host some of 
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their events. The Center was approached about the possibility of hosting a Chinese and a 

Korean language table in 2016. The SALC managerial staff were keen to cooperate with 

these faculties and help host these events as they felt that they matched the ethos of the 

Center while also helping to increase awareness about available services among both staff 

and students. The events would introduce the Center to newcomers and provide a wider range 

of services to existing users.  

The faculty members in charge of these events asked for the SALC to provide a 

physical location for their activities. These faculty members would then take responsibility 

for appointing a student to facilitate the sessions. The student leaders that were selected did 

not work in the SALC as TAs. As they did not have an official affiliation to the Center, they 

would not be accountable to the SALC managerial staff. However, the student leaders were 

encouraged to make contact with SALC managerial staff if additional support was needed. 

These individuals would serve as a point of contact for students interested in joining, remind 

existing participants about any changes to the schedule, and help decide how the gatherings 

would function. Although the content of each session would be left up to the leader and 

participants of these tables, the activities would primarily operate as free discussions, open to 

all levels. The language tables would take place during the lunchtime period, lasting 

approximately 50 minutes, and only run during the semester. The day when these were to be 

held would be agreed upon by the SALC managerial staff, the relevant facility, and the 

student supporter prior to the start of the coming semester.  

Operation 

Advanced or native-level Chinese and Korean speakers regularly attend these gathers 

in addition to student leaders in charge of the meetings. These individuals helped encourage 

students and were able to make connections with the participants. The linguistic level and an 

interest amongst the participants at each respective session dictates how the supporters 

manage the events. In some cases, the events function as free discussion, but at other times 

they operate in a more structured manner. The supporters and participants are allowed to use 

the learning space however they see fit but are encouraged to remain respectful for other 

activities that might be taking place within the Center. They are also allowed to use the 

equipment if they feel it will benefit their session.   

The faculty responsible for the events often provides the SALC with posters for the 

events. The SALC managerial staff then put up the posters up around the premises and 
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upload the relevant information onto the Center’s website as well as social media platforms. 

Occasionally, the SALC staff also produce promotional materials for the activities. Efforts 

have also been made to speak about these language tables to SALC users, especially those 

who have expressed an interest in practicing either Chinese or Korean.  

In Spring 2020, the SALC transferred all their services online and began offering 

language learning support via Zoom. This was in response to the university’s decision to start 

offering a wide range of courses online as the number of reported coronavirus cases began 

increasing in the local region. The Center offered to provide operational support for online 

Chinese and Korean language tables by providing paid Zoom accounts and assisting with 

promotional activities. The student leaders who support these tables initially declined as they 

felt that the activities would not be replicable in an online setting. In the second half of the 

2020 academic year, the supporters of the Korean language table contacted the SALC staff to 

ask if they could utilize the Center’s support to establish an online language table. The 

decision was prompted by the university's announcement that a great deal of learning would 

continue to take place remotely for the foreseeable future. The SALC was able to assist the 

Korean language table by providing the supporters with a Zoom account that the participants 

could use for their sessions and through promoting the activity on various forms of online 

media. A member of the SALC managerial staff also joined a number of these online sessions 

to provide the student leader with technical support and offer assistance in case of any issues.  

 

SALC Run Events  

Development 

The events discussed here were devised by the SALC’s managerial staff and run by 

the Center’s TAs.  The number of students using the SALC’s services to practice their 

English skills increased year-on-year. Therefore, there was a need to hire more TAs to meet 

the demand. A number of the TAs employed by the Center are international students who 

speak multiple languages at native-level proficiency. This had an added benefit of helping 

create an international atmosphere within the premises. Within this environment, it became 

clear that there was a demand amongst students to practice languages other than English. For 

example, exchange students regularly stopped by the SALC to ask for opportunities to 

practice Japanese. This was a key reason why the Center decided to establish a Japanese 

language table. 
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It was also evident that the Center’s TAs had the linguistic abilities to support other 

language learning activities. At one stage, the Center employed a native-level French speaker 

who had experience of teaching the language to Japanese students. The managerial staff felt 

that asking this individual to support a French table would be a way to utilize their talents and 

provide the SALC users with an opportunity to learn a new language. The managerial staff 

also concluded that the open plan layout would ensure that these additional language tables 

could while maintaining support for students wanting improve their English.  

The TAs were given autonomy to design their own sessions and were expected to 

create content appropriate for the level of students who attended. The content was expected to 

be easily accessible yet challenging. The language tables were expected to be open to all 

levels, students would not need to register and could participate as regularly as they wished. 

In a similar manner to the language tables hosted by the SALC, these events would also take 

place at lunchtime and run for approximately 50 minutes during the semester. The day would 

vary from semester to semester according to the availability of the TAs. 

Operation 

These language learning activities have lasted for different amounts of time due to 

various factors, such as the availability of TAs and the popularity of the events. As the 

activities have been primarily supported by TAs engaged in studies at the university, they are 

essentially only operational as long as the TAs with the relevant language skills are enrolled 

at the university. In other words, if a TA running a specific language table graduates or stops 

working at the Center, then the event stops until a replacement TA can be found. 

Furthermore, if the activities that have been run by the SALC do not attract many students, 

the management might decide to remove them from the Center’s calendar for the following 

semester. 

Primarily the SALC-run events have been supported by one TA and this has been 

sufficient to match the needs of the participants. However, there have been examples of more 

than one TA providing support for language learning sessions. During one semester, there 

were students participating in the Japanese language table with different levels and goals. The 

Center responded by splitting the attendees in two different groups according to level and 

purpose of visit, and asked an extra TA to support. In these cases, the event was usually 

supported by one non-native member of staff with experience of teaching Japanese and 

another for whom the language was their mother tongue. Also, the Malaysian language table 
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was run by two supporters, as there were two TAs working in the SALC with the linguistic 

ability to manage the sessions. As with the SALC hosted events, the support staff can use the 

Center in a manner that best fits their sessions. In practice, this means that they have freedom 

to choose where to sit and what devices to utilize.  

During the period when the SALC was operating entirely online due to the 

coronavirus pandemic, a number of factors meant that the Center decided to run a Japanese 

and Spanish language table. The experience of the TAs working for the Center at the time 

and the language learning interests among users meant that these two activities seemed the 

most viable to operate virtually. The activities functioned in a similar manner to the on-site 

events. The primary difference was that the TAs in charge of the sessions were allocated a 

dedicated Zoom account for their weekly session. The SALC managerial staff set up a 

password protected recurring Zoom meeting, which the TA would then be responsible for 

accessing at the designated time of their language table. The managerial staff posted the 

password on the SALC’s Moodle site and then advertised the event through the usual 

avenues. The promotional material contained a reminder that interested participants should 

check the SALC Moodle to join the activity. The TA responsible for the session would then 

be charged with admitting students. Although some participants undoubtedly prefer learning 

language face-to-face, the online sessions proved beneficial for students who live far away 

from university or were based at a different campus.  

 

Conclusion 

The practice of establishing additional language learning events that supplement the 

SALC’s core services have multiple benefits regardless of whether the Center serves as a host 

(allows another faculty to run an activity in the SALC premises) or runs an event (using TAs 

employed by the Center). The events hosted by the SALC helped the managerial staff 

network within the university and served as an opportunity to create connections with other 

faculties that are not directly linked to the Center’s operational practices. This is highly 

important for newly established facilities within an academic institution as it can improve 

awareness of the available services. The events served as a useful promotional tool for the 

SALC and attracted students who had not used the Center previously. Conversely, some of 

the users who originally began visiting the SALC only with English education in mind found 

another reason to keep coming if the language tables matched their other linguistic needs. As 
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a rule, all new students of Kyushu University must obtain credits in at least two foreign 

languages, which means that all students must take courses that teach other languages than 

English. The SALC learning events provided an elective supplement to this compulsory 

classroom learning. 

The events run by the SALC also produced various positive outcomes. They provided 

an opportunity for the TAs to assume more agency for the running of the Center and hone 

their teaching skills. The activities also gave a chance for TAs to build relationships with 

participants and attract students who had not used the Center before. There were some 

occasions when the Japanese language table attracted both international teachers and 

students, helping to promote the SALC’s services to a broad spectrum of university affiliated 

personnel. 

The events hosted and run by the SALC both benefited from the Center’s interactive 

learning space. These types of informal gatherings often attracted dedicated participants who 

were eager to look for opportunities to develop their language skills outside of the classroom. 

The technological devices inside the Center helped ensure a smooth experience for both 

teachers and students. Both types of event also took advantage of the Center’s online 

operations. The SALC managerial staff were pleased that they could continue to offer a range 

of language learning activities online while maintaining support for students of English. 

These efforts highlighted that the Center was committed to promoting self-access learning 

and language exchange. Although the number of participants can fluctuate according to the 

popularity of the language on offer and the time of the year, the managerial staff have seen 

that supporting multilingual exchange is possible without deviating from the core principles 

of the Center.    

The SALC’s open plan interior suited the tone of the informal gatherings discussed in 

this paper and the flexible furnishings meant that each activity could modify the seating 

arrangement to accommodate the number of participants. This was particularly important 

given that the number of attendees often fluctuates according to the popularity of the 

language on offer and the time of the year. This flexibility also made it possible for the 

Center to run these supplementary events at the same time as core activities. The 

technological devices inside the Center helped ensure a smooth experience for both teachers 

and students. Both types of event also took advantage of the Center’s online operations. The 

majority of activities did see a decrease when operating online. However, the SALC 
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managerial staff were pleased that they could continue to offer a range of remote language 

learning activities while maintaining support for students of English. These efforts 

highlighted that the Center was committed to promoting self-access learning and language 

exchange. The managerial staff have seen that supporting multilingual exchange is possible 

without deviating from the core principles of the Center.    
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