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Abstract 

The ongoing pandemic has increased the importance of online communication, resources, 
and events, and language spaces (LSs) such as self-access centers have adapted to this 
reality. The current exploratory study was conducted to provide LS faculty and staff an 
overview of the communication norms of LSs worldwide and to offer ideas of how to 
improve communication by borrowing the ideas of other LSs. I asked the following 
research question: How are language spaces communicating publicly about their adaptive 
practices? The results showed that most of the LSs investigated publicly communicated 
about their practices. However, fewer than half of LSs had online teaching and learning 
resources on their websites. A limited number of LSs were using social media. LSs should 
not overlook these online resource lists and social media as tools for communicating with 
their stakeholders. 
 
コロナ禍中では、オンラインでのコミュニケーション、リソース、イベントの重

要性が高まっており、セルフアクセスセンター等のランゲージスペース（LS）は
この現実に適応してきている 。今回の探索的研究は、LSの教職員が、世界の LS
のコミュニケーション規範を概観し、現状改善のために他からののアイデアを借

りることを目的に実施された。 研究課題は「LSは、コロナ禍に適応するための実
践をどのように公開しているのか？ 」である。その結果、調査した LSのほとん
どが、各々の実践について公開している ことがわかった。しかし、ウェブサイト
上で教材や学習リソースを公開しているのは半数以下であった。また、SNS を利
用している LSも限られていた。LSは、様々な関係者とのコミュニケーションツ
ールとして、オンライン学習リソース・リストや SNSを見過ごすべきではない。 

 
 

Keywords: self-access center, language center, adaptive practices, public communication, 
social media   
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Online communication has become increasingly important in all areas of life since 

the beginning of the COVID-19 pandemic, and the communication surrounding language 

spaces (LSs) is no exception. LSs are providing resources online and hosting events for 

students and faculty via video conferencing tools, and LS faculty and staff have been 

actively sharing their ideas at conferences (e.g., IALLT 2021, JASAL 2020 and 2021) and 

in academic publications (e.g., JASAL Journal, SiSAL Journal) about how to successfully 

do this. However, it is not clear how LSs are communicating about their adaptive practices 

to their stakeholders, such as students, faculty, and community members. Public 

communication, via websites and social media, is an obvious route for stakeholders to get 

updated information, and this information is also readily accessible and useful to 

practitioners at other LSs. The current study was conducted to provide LS faculty and staff 

an overview of the communication norms of LSs worldwide and to offer ideas of how to 

improve communication by borrowing the ideas of other LSs. 

 

Research Question and Definitions 

Below, I present the research question that guided my systematic investigation of 

language space communication. This is followed by a definition of the terms required to 

understand the research question. I then review the literature related to this topic.  

I asked the following research question: How are language spaces communicating 

publicly about their online resources and adaptations to the pandemic? I explain each term 

in the question below, including my reasoning for circumscribing the research question this 

way. 

First, I use the term language spaces (LSs) to refer to both self-access language 

centers (SALCs), which are found in Japan and worldwide, and US-style language centers 

(USLCs). While these spaces differ in certain ways, they have in common the goal to help 

students improve their language proficiency and can thus benefit from each other’s 

expertise (Lavolette, 2019; Lavolette & Claflin, 2021). Therefore, I considered them 

together in this study. 

I looked only at public communication. That is, I only accessed information that 

was available on public-facing websites (i.e., login credentials were not required) or 

publicly accessible social media. Naturally, one reason for this limitation was that I was 

able to access these sources without being a member of each institution. Another reason to 

be interested in public communication is that “...a language center cannot function if 



Language Space Communication 

JASAL Journal Vol. 3, No. 1, July 2022 

 

7 

students, faculty, staff, and other center stakeholders are not aware of its existence and 

services. In this sense, awareness is a prerequisite to all other mandates” (Lavolette, 2018, 

p. 9). In other words, LSs should communicate with users about their resources and 

services. One obvious place for stakeholders to find out what they can do and access at a 

LS is publicly available websites. 

I use the term online resources to refer to curated collections of links to websites 

that are intended for students or faculty. The links may be to language learning and teaching 

resources, articles, professional organizations, etc. If LSs do not provide these, users may 

be able to find their own resources, but without the benefit of the LS’s “expertise to vet the 

available resources and lead users to those of the highest quality” (Lavolette, 2018, p. 23). 

Even if the LS itself was closed at times during the pandemic, these online resources were 

still available to users. 

In looking for adaptations to the pandemic, I focused on the ways that LSs altered 

their operations to deal with conditions during the pandemic. These practices were 

previously unnecessary and had to be developed to adapt to the changing situation at each 

institution. 

Public Communication and Online Learner Support 

The COVID-19 pandemic began disrupting education as recently as the spring of 

2020, so little previous literature has looked at practices of LSs to adapt to the pandemic. 

On related topics, researchers have written about the use of social media to promote 

language learning and learner autonomy (e.g., Beseghi, 2017; Fornara, 2018; Nakai, 2018; 

Peeters, 2015; Promnitz-Hayashi, 2011) and for professional development (e.g., Geisel, 

2013; Ijiri & Lavolette, 2021). More closely related to the question of public 

communication, Torres (2019) wrote about using Twitter to make announcements about 

classes and schools.  

Although I was unable to find any data about how LSs publicly communicate, 

broadening the scope to include writing centers revealed that in the 2020–2021 academic 

year, most writing centers used their websites (96%) and social media (72%) to publicize 

their services. On their websites, about 63% of writing centers provided resources for 

faculty, and 65% provided links to handouts for students on other websites (Purdue Online 

Writing Lab, 2021).  

Of course, some LSs were offering online support for language learners and 

teachers well before the pandemic began. For example, Osaka University’s Language 
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Support Desk offered synchronous online learner support that resembled in-person support 

as early as 2017 (Andersson & Nakahashi, 2019). Asynchronous support has been 

documented even earlier (e.g., Mynard & Navarro, 2010; Thornton & Mynard, 2012). 

Longitudinal data is available on the related topic of how writing centers provide 

online services. As of 2009, writing centers typically provided online support to students 

only via email (90% of online consultations; Neaderhiser & Wolfe, 2009) and did not offer 

synchronous support. However, the immediate prepandemic data show that synchronous 

consultations were already increasingly being offered, with more than half of writing 

centers offering them in the 2018–2019 academic year (Purdue Online Writing Lab, 2021). 

Unsurprisingly, the percentage increased greatly in the 2020–2021 academic year, with 

about 84% offering synchronous audio-visual support sessions (Purdue Online Writing Lab, 

2021). 

While the writing center data provides a point of comparison, no data is available on 

how LSs communicate publicly about their online resources and services to adapt to the 

pandemic. The current study is an attempt to fill this gap. 

 

Method 

Materials 

Presentations and journal articles were used to identify institutions with LSs that 

were conducting adaptive practices. The presentations were selected from two conferences: 

JASAL 2020, hosted online by the Japan Association for Self-Access Learning in 

December 2020, and IALLT 2021, hosted online by the International Association for 

Language Learning Technology in June 2021. The articles were selected from the 

September 2020 issue of the SiSAL Journal and the June 2021 issue of the JASAL Journal. 

The public-facing websites of the LSs and their social media were used to 

investigate public communication. I accessed them between September 29 and October 4, 

2021. 

Procedure 

To answer the research question, I followed four steps. First, I selected all 

presentations and articles that mentioned adaptive practices from the two conferences and 

two journal issues. To do this, I read the titles and abstracts of all presentations and articles 

and selected those that mentioned adaptive LS practices. If I was unsure, I watched the 

video recording of the presentation (if available) or read the article to find out more. If I 
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still was unsure, I included the presentation or article, erring on the side of including texts 

rather than excluding them. Using this selection method, I identified 15 presentations and 

11 articles, for a total of 26 texts that mentioned adaptive practices (Table 1). 

 

Table 1  

Count of Texts Checked for Adaptive Practices and Author Institutions 

 

Conference/Journal Total texts Adaptive texts Institutions 

JASAL 2020  21  8  6 

IALLT 2021 102 7 13 

SiSAL Journal, Sept. 2020 12 8 9 

JASAL Journal, June 2021 6 3 3 

Total 141 26 26 → 25a 

aWhile 26 institutions were identified, only 25 could be investigated because one 

institution’s website was inaccessible. 

 

Second, I determined the authors’ institutions from their listed affiliations. Although 

many texts had multiple authors from different institutions, overlap in the institutions 

among the texts resulted in a total of 26 institutions. Of these institutions, 12 were in the 

US, eight were in Japan, three were in Mexico, and one each was in Australia, Indonesia, 

and the UK. 

Third, I searched for public-facing websites and social media accounts for each LS. 

I searched for the websites both directly using Google and via the host institutions’ 

websites. I did not directly search for social media accounts; instead, I identified them only 

if they were linked from the LS’s website. At this stage, one LS (in Indonesia) was 

eliminated because the website would not resolve, despite repeated attempts on multiple 
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days. A list of the 25 remaining institutions is shown in Table 2, and their locations are 

shown in Figure 1. 

 

Table 2  

Host Institutions of LSs 

 

US Japan Other 

Colgate University 

Cornell University 

Massachusetts Institute of 

Technology 

Michigan State University 

University of Colorado 

Boulder 

University of Iowa 

University of Michigan 

University of Minnesota 

University of Nebraska-

Lincoln 

University of Oregon 

University of Rochester 

University of Wisconsin-

Madison 

Akita International 

University 

Kanda University of 

International Studies 

Konan University 

Kyushu University 

Otemon University 

Ritsumeikan University 

Ritsumeikan Asia Pacific 

University 

Sophia Universitya 

 

Edith Cowan University 

The Jesuit University of 

Guadalajara 

Universidad Autonoma de 

Queretaro 

Universidad Michoacana 

de San Nicolas de 

Hidalgo  

University of Leeds 

 

 

aThe LS referred to in the text was a second-language writing center, rather than an LS with 

a broader purpose. 
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Figure 1 

Locations of LSs Conducting Adaptive Practices 

 

 
Fourth, I checked the LS websites and social media accounts for communication 

about adaptive practices and curated online resources. An adaptive practice described on a 

website was counted even if it did not match the practices mentioned in the presentation or 

article. Online resources had to link to learning and teaching resources; they were not 

counted if they only included links to reservation forms, the institution’s learning 

management system, or similar.  

 

Results 

Online Resources for Students 

Ten LSs (40%) provided resources for students (i.e., learning resources). As 

examples, E-CO at Otemon Gakuin University (Japan) and Universidad Michoacana de San 

Nicolas de Hidalgo (Mexico) provided useful lists. E-CO organizes links into categories 

and provides bilingual descriptions of each resource, plus an evaluation of the difficulty 

level and the languages available (Fig. 2). 
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Figure 2 

Online Resources for Students Provided by E-CO at Otemon Gakuin University 

 

 
The SALC at Michoacana de San Nicolas de Hidalgo has an extensive list of 

languages for which they provide self-access resources. For English, they provide activities 

that students can do on their own related to reading, writing, speaking, listening, and 

grammar. They also have activities based on sitcom episodes, such as answering 

comprehension questions, checking the meaning of vocabulary, and completing cloze 

exercises.  

Online Resources for Faculty 

Four LSs (16%) provided resources for faculty. All four were in the US, making up 

33% of the US LSs considered in this study. As an example, the Anderson Language and 

Technology Center at the University of Colorado at Boulder provided a page of resources 

for remote language teaching, including links to recorded webinars, examples of how 

language teachers are teaching online, and technology resources. 

Adaptive Practices 
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In total, 22 (85%) of the LS websites provided information on practices for adapting 

to the pandemic. Of these, 20 (80%) of the websites included information about online 

activities and events aimed at students. Seven websites (28%) provided information about 

online activities and events aimed at faculty. All of these websites were for US institutions, 

making up 58% of the US LSs in this study. Note that some of the US LSs provided 

information about adaptive practices aimed at both students and faculty. Examples of the 

types of online activities and events described are listed in Table 3. 

 

Table 3  

Examples of Online Activities and Events 

 

For students For faculty 

Workshops 

Virtual exchange (synchronous) 

Conversation 

Advising 

Tutoring 

Writing center 

Asynchronous learning modules 

Fully online courses 

Testing 

Workshops 

Learning communities 

 

Social Media Accounts 

At least one social media account was used by 18 (72%) of the LSs. The most used 

social networks were Facebook, Twitter, and Instagram (Table 4). On average, each LS 

used two social networks; however, the mode was zero, with seven LSs using no social 

networks. The maximum number of social media accounts for any center was five 

(Ritsumeikan and University of Colorado at Boulder). 
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Table 4  

Number of LSs That Used Each Social Network 

 

Social network Number of LSs 

Facebook 16 

Twitter 11 

Instagram 10 

YouTube 7 

Line 2 

LinkedIn 2 

Vimeo 1 

 

Discussion 

Nearly all LSs support students: Students are users of 90–100% of US LSs 

(Lavolette & Kraemer, 2021), and SALCs support students by their very nature. However, 

fewer than half of the LSs investigated provided curated resource lists for students, which is 

low compared to the 65% of writing centers that provided links to handouts on other 

websites (Purdue Writing Lab, 2021). A possible reason that LSs provide these resources at 

lower rates is that some institutions may have restrictions on what can be posted on their 

official websites. In addition, some institutions make it difficult to regularly update 

websites. Perhaps this is the reason that some LSs have created pages for students that are 

not a part of the official university website but are linked from the official page. Three 

examples of this were found in the current study (Kanda University of International 

Studies, Ritsumeikan Asia Pacific, and Sophia University), all of which are at Japanese 

institutions. This may be the result of Japanese universities having comparatively strict 

restrictions on what appears on their sites and onerous procedures for updating information. 

A reviewer helpfully offered their own reasons for creating an unofficial web page. First, 

they were hoping that any edits would only need to be made temporarily, so they wanted to 
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avoid editing the official page. This seems related to the difficulties involved in editing the 

official site. That is, if the institution allowed easy editing, it would be easy to temporarily 

edit the official site, then revert it later. Second, the reviewer mentioned that information 

that should be restricted to current students can easily be posted using the institutional 

Google Docs without requiring a separate login. In other words, the privacy of privileged 

information can be maintained using this system. Finally, the reviewer stated that Google 

Docs can be quickly updated without involving a web designer. Indeed, requiring that a 

web designer be the one to update web pages, rather than providing individual faculty or 

staff members with editing privileges is one way that institutions complicate the updating 

of web pages. 

Turning to online resources for faculty, only US LSs provided these, and only a 

third of them did so. This is about half as many as the writing centers that provided 

resources for faculty (Purdue Writing Lab, 2021). Nearly all US LSs support faculty 

(Lavolette & Kraemer, 2021), so more of them should consider providing curated resources 

for teaching. However, supporting faculty is generally not part of the mission of SALCs 

and other LSs outside of the US, so faculty resources pages are naturally not provided. 

Of the LS websites investigated in this study, the vast majority included information 

about their adaptive practices. That is, the public, including other LS faculty and staff, were 

easily able to find out what these LSs were doing to adapt to the pandemic.  

In addition to the websites, many LSs also used social media, with Facebook, 

Twitter, and Instagram being the most popular. However, some LSs are more invested in 

social media than others, with extremes of no social media in nearly 30% of LSs and two 

LSs using as many as five social media services. A similar number of writing centers (28%) 

used no social media to publicize their services, although no data are available regarding 

which social media services and how many were used by each center. 

Surprisingly, although Line is an extremely popular app in Japan (86 million 

monthly active users in 2020; LINE Corporation, 2020), only two of the Japanese LSs 

(25%) had accounts. Perhaps one reason for this is the way that Line is generally used as 

more of a messaging tool between contacts (i.e., one-to-one or small group 

communication), rather than for viewing public postings (Ministry of Internal Affairs and 

Communications, 2018). That said, Line is commonly used by businesses to promote their 

products, and LSs could use it in a similar fashion. 
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Another surprising result related to social media is the fact that no LS used TikTok. 

In 2021, 58% of teenagers in Japan used TikTok (Statista Research Department, 2021), and 

69% of teenagers in the US were regular TikTok users (Geyser, 2021). From the 

perspective of reaching LS student users, TikTok seems like a good fit. On the other hand, 

effectively using social media to reach users requires an investment of time and resources 

that not all LSs can make. In addition, in a parallel fashion to the difficulties in using 

official institutional websites, some institutions may impede the official use of SNSs. 

 

Conclusion 

The results of this study should be understood in the context of its limitations. First, 

the LSs that I examined were not a random sampling. I took my sample from only a few 

selected publications and conferences. I checked only LSs whose representatives had 

presented or published about practices for adapting to the COVID-19 pandemic. For this 

reason, websites that mention adaptive practices are likely overrepresented in my sample. I 

used my own judgement about which practices were intended to adapt to the pandemic, 

rather than having been put in place before the pandemic began, and I did not verify this 

judgement with representatives of the LSs or independent raters. I examined only websites 

that were publicly available, so any resources pages that required an institutional login were 

not included in this study. 

Another limitation is due to the timing of the data collection. An institution that 

returned to face-to-face instruction before the data collection may have removed 

information about adaptive practices from its LS website before I checked.  

As the researcher, I was the source of further limitations. I made a good-faith effort 

to find information about each LS by searching both within university websites and via 

Google; however, some adaptive practices may have been overlooked, especially if finding 

the information required following multiple layers of links from the LS homepage. In 

addition, I was only able to access information that was available in English, Japanese, or 

via machine translation. For that reason, information in other languages that was embedded 

in images may have been missed. 

Despite the limitations of this study, I believe that we can draw a few practical 

conclusions. First, LSs most commonly do not offer resource pages for students and faculty. 

This is true despite the fact that LS faculty and staff have the expertise to recommend the 

most useful resources and provide advice on how to use them. Especially during the 
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pandemic, learners and teachers may be looking for resources to cope with a new learning 

and teaching context. LSs should take this opportunity to help them by providing resource 

pages that will be useful during and beyond the pandemic. 

Another way that LSs can reach their stakeholders is through social media, but 

many LSs are not using it. Social media is an important means of communication, all the 

more so during the pandemic. If resources are available, now would be an apt time to try 

new forms of social media, such as TikTok, to see which services appeal to the LS’s 

stakeholders. Again, these methods of reaching stakeholders will continue to be valuable in 

postpandemic times. 

Finally, most of the LSs checked in this study shared information about their 

adaptive practices with the public, so this information is also available to LS directors and 

staff who may be looking for inspiration. Note that the adaptive practices, such as online 

advising, will be valuable beyond the pandemic for supporting students who are away from 

campus for job hunting, temporary illness, or other reasons. The list of institutions in Table 

2 may be a useful starting point for investigating what innovative institutions are doing.  

The current study has made only a modest start in investigating how LSs 

communicate. In future studies, a more representative sample of LSs could be investigated, 

or a complete accounting of LSs could even be done in a particular context, such as Japan 

or the Kansai region. A potentially fruitful direction would be to investigate in more detail 

why LSs make unofficial pages, how prevalent this practice is, and whether LSs outside 

Japan also create them. Finally, although I have suggested that LSs should be proactive 

about providing resource pages, it is an open question as to how much resource pages are 

used and what features make them useful to students and faculty. I also suggested that LSs 

should use social media to communicate, but little information is available on what 

encourages users to follow LSs on social media and what the benefits are to LSs, weighed 

against the costs. Much remains to be discovered about how LSs communicate with 

stakeholders, but I hope that the current study provides a useful starting point. 

  

References 

Andersson, S., & Nakahashi, M. (2019). Establishing online synchronous support for self-

access language learning. Studies in Self-Access Learning Journal, 10(4), 323–338. 

https://doi.org/10.37237/100402 



Language Space Communication 

JASAL Journal Vol. 3, No. 1, July 2022 

 

18 

Beseghi, M. (2017). Using social networks to promote collaboration and leadership in 

foreign language learning. Studies in Self-Access Learning Journal, 8(4), 305–322. 

https://doi.org/10.37237/080403 

Fornara, F. (2018). Using Instagram to foster learners’ autonomy for intercultural learning. 

FLTMAG. https://fltmag.com/using-instagram-to-foster-learners-autonomy/ 

Geisel, N. (2013). Finding your professional learning network. FLTMAG. 

https://fltmag.com/finding-your-pln/ 

Geyser, W. (2021, September 28). TikTok statistics – Revenue, users & engagement stats. 

Influencer Marketing Hub. https://influencermarketinghub.com/tiktok-stats/ 

Ijiri, A., & Lavolette, E. (2021). Professional development in the COVID era. FLTMAG. 

https://fltmag.com/professional-development-in-the-covid-era/ 

Lavolette, E. (2018). Language center mandates and realities. In E. Lavolette & E. Simon 

(Eds.), Language center handbook (pp. 3–33). International Association for 

Language Learning and Technology. 

Lavolette, E. (2019). A very brief introduction to US language centers. In L. Xethakis & C. 

Taylor (Eds.), JASAL 2018 x SUTLF 5: Selected papers from the Sojo University 

Teaching and Learning Forum 2018: Making connections (pp. 4–25). NanKyu 

JALT. 

Lavolette, E., & Claflin, M. (2021). Comparing Japanese and US language spaces: A case 

study. Studies in Self-Access Learning Journal, 12(4), 341–364. 

https://doi.org/10.37237/120403 

Lavolette, E., & Kraemer, A. (2021). Language center trends: Insights from the IALLT 

surveys, 2013–2019. In E. Lavolette & A. Kraemer (Eds.), Language center 

handbook 2021 (pp. 107–136). International Association for Language Learning and 

Technology. 

LINE Corporation. (2020). LINE Q3 2020 earnings results. 

https://linecorp.com/en/ir/library/ 

Ministry of Internal Affairs and Communications. (2018). Jōhō tsūshin hakusho [White 

paper on information and communication]. 

https://www.soumu.go.jp/johotsusintokei/whitepaper/e-book/h30/all30.html 

Mynard, J., & Navarro, D. (2010). Dialogue in self-access learning. In A. M. Stoke (Ed.), 

JALT2009 Conference Proceedings. JALT. https://jalt-

publications.org/recentpdf/proceedings/2009/E008.pdf 



Language Space Communication 

JASAL Journal Vol. 3, No. 1, July 2022 

 

19 

Nakai, Y. (2018). The social networking service “Niconico Douga” as a virtual self-access 

learning space: An analysis of the language learning history of a Japanese language 

learner from Hong Kong. Studies in Self-Access Learning Journal, 9(2), 179–195. 

https://doi.org/10.37237/090209 

Neaderhiser, S., & Wolfe, J. (2009). Between technological endorsement and resistance: 

The state of online writing centers. The Writing Center Journal, 29(1), 49–77. 

https://www.jstor.org/stable/43442314?seq=1 

Peeters, W. (2015). Tapping into the educational potential of Facebook: Encouraging out-

of-class peer collaboration in foreign language learning. Studies in Self-Access 

Learning Journal, 6(2), 176–190. https://doi.org/10.37237/060203 

Purdue Online Writing Lab. (2021). Writing centers research project survey [data file]. 

https://owl.purdue.edu/research/writing_centers_research_project_survey.html 

Promnitz-Hayashi, L. (2011). A learning success story using Facebook. Studies in Self-

Access Learning Journal, 2(4), 309–316. https://doi.org/10.37237/020408 

Thornton, K., & Mynard, J. (2012). Investigating the focus of advisor comments in a 

written advising dialogue. In C. Ludwig & J. Mynard (Eds.), Autonomy in language 

learning: Advising in action (pp. 137–153). Candlin & Mynard. 

Statista Research Department. (2021). Penetration rate of TikTok among people in Japan as 

of January 2021, by age group. https://www.statista.com/statistics/1077406/japan-

tiktok-penetration-rate-by-age-group/ 

Torres, C. (2019). Five ways to use Twitter in the world language classroom. FLTMAG. 

https://fltmag.com/five-ways-to-use-twitter-in-the-world-language-classroom/

 


