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Overview

¡ 5 decades of self-access
¡ 3 shifts
¡ 3 responses



What have we achieved?

¡ Thousands of centres 
¡ Advising
¡ Learner autonomy
¡ Materials 
¡ Systems
¡ Space design
¡ Dissemination



“self-access centres have looked 
more or less the same for 40 years”







3 shifts



Shift 1: Learning environments
¡Traditionally: The classroom (+ SALC)
¡Now: Multiple environments in which to 

access the target language and TL 
community of users
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Is this the end of self-access?



Shift 2: Informal learning
¡Traditionally: Classes, ‘teach yourself’ 

materials
¡Now: MOOCs, tools such as Duolingo
¡Shift in thinking; disruption in education –

everyone can learn, anytime for FREE



Duolingo 120,000,000 users learning 
19 languages



http://making.duolingo.com/



Shift 3: Government and institutional 
guidelines

¡Lifelong learning
¡‘Active learning’
¡21st Century skills
¡Higher-order skills for deeper learning
¡Not just content-based



Shift 1: Learning environments
Shift 2: Informal learning
Shift 3: Government and institutional 
guidelines



3 responses



Let’s make sure our SALCs are social 
hubs where students naturally come for 
social, emotional, and learning support.



Let’s make sure our SALCs are social 
hubs where students naturally come for 
social, emotional, and learning support.



Social dimensions 1



Why do learners come to a centre?

Hughes, L.S., Krug, N.P., & Vye, S.L. (2012). Advising practices: A survey of self-access learner motivations and 
preferences. Studies in Self-Access Learning Journal, 3(2), 163-181.



Why do learners come to a centre?

“social collaborative learning amongst 
peers at the Center is the most 
significant long-term motivational factor 
for students to become involved with 
learning English”

Hughes, Krug, & Vye (2012, p. 163)

Hughes, L.S., Krug, N.P., & Vye, S.L. (2012). Advising practices: A survey of self-access learner motivations and 
preferences. Studies in Self-Access Learning Journal, 3(2), 163-181.



L-Café, Okayama University
¡Opportunities for informal social interaction 

as the main focus of a learning space 
(Murray & Fujishima, 2016)

¡People as resources
¡No language policy
¡Reciprocity

Murray, G., & Fujishima, N. (Eds.) (2016). Social Spaces for Language Learning: Stories from the L-café. Palgrave 



Psychological investment

At the core is “psychological investment 
students may have in their learning goals 
and outcomes. This can influence their 
feeling of being part of a centre...a 
sense of belonging and ownership, and 
a stronger sense of engagement in their 
own learning” 

(Dofs & Hobbs, 2011, p. 26)
Dofs, K., & Hobbs, M. (2011). Guidelines for maximising student use of independent learning centres: Support for ESOL 
learners. Christchurch & Auckland, New Zealand: Ako Aotearoa, National centre for Tertiary teaching Excellence. 
http://akoaotearoa.ac.nz/ako-hub/ako-aotearoa-southern-hub/maximising-student-use-of-ILCs



Psychological investment

“...the key to enabling students’ own 
motivation to grow and develop seems to 
lie in orchestrating the social learning 
environment in such a way that students 
want to learn” 

(Dofs & Hobbs, 2011, p. 26 citing Ushioda, 
2011)
Ushioda, E. (2011). Plenary: Socialising students’ motivation and autonomy in the English-language classroom. In T. Pattison 
(Ed.), IATEFL 2011 Harrogate conference elections (pp. 15-24). Canterbury, UK: IATEFL.







Question: How can SACs enhance 
social features?



Enhancing social features

¡ Events and activities 
¡ Tasks
¡ Awareness-raising
¡ Layout 
¡ Learning communities
¡ Employing students



Affective factors 2



§ Emotions
§ Feelings 
§ Moods
§ Preferences
§ Evaluations
§ Beliefs
§ Attitudes

Affective factors



Affect and cognition

§ Traditionally seen as separate
§ Affect influences cognition, 

motivation, learning, and 
performance (Schunk, Pintrich, and 
Meece, 2008)

Schunk, D. H., Pintrich, P. R., & Meece, J. L. (2008). Motivation in education: Theory, research, and applications (3rd ed.). Upper 
Saddle River, NJ: Merrill/Prentice Hall. 



In non-classroom learning contexts, 
there is a need “to focus on positive 
emotions and attitudes and build in 
strategies in the materials that can help 
students to maintain a positive outlook” 

(Hurd, 2008, p. 232).

Importance of affective factors

Hurd, S. (2008) Affect and strategy use in independent language learning. In S. Hurd & T. Lewis (Eds) Language learning 
strategies in independent settings (pp. 218-236). Bristol: Multilingual Matters



§ Could learners become emotionally 
dependent on advisors?

§ Learners unwilling to discuss affective 
factors

§ Advisors uncomfortable with dealing 
with affective factors

Challenges



“for most language advisors, with a 
background based more on pedagogy 
than on psychology, dealing with 
feelings and emotions presents a 
challenge” 

(Tassinari & Ciekanski, 2013, p. 263)

Tassinari, M. G., & Ciekanski, M. (2013). Accessing the self in self-access learning: Emotions and feelings in language advising. 
Studies in Self-Access Learning Journal, 4(4), 262-280.

Challenges



What’s the best way to deal 
with emotions in a self-access 
context?



§ Explicit introduction of affective and 
meta-affective strategies (Oxford, 2011)
§ Controlling emotions, beliefs and 

attitudes 
§ Generating and maintaining motivation

Support through strategies

Oxford, R. L. (2011). Teaching and researching language learning strategies. Harlow, UK: Routledge. 



Affective strategies

● Rewarding oneself
● Positive self-talk
● Enhancing interest



Introducing strategies

● In class
● Workshops
● Task sheets
● Casual awareness raising
● Advising sessions
● Embedded in materials



Promoting learner autonomy 3



Phil Benson, 
plenary 
presentation at the 
EICA conference 
2016 in Mexico City



¡Students need self-access more 
than they need the classroom

¡A self-access centre is part of the 
collective learning environment(s) 
of its students

¡Self-access and the individual 
learner
¡Developing inner resources for 

environmental interaction
¡Learning to learn = learning to 

interact more autonomously with 
the affordances in their 
environments
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¡ Ongoing reflection
¡ Personal goal-setting
¡ Strategies, resources and environments
¡ Evaluation of learning
¡ Ways to keep motivated



Developing “inner resources”

¡ SALC orientations
¡ Advising
¡ Modules / courses
¡ Embedded activities in classes
¡ Embedded activities in SALC materials



Definition of advising

“system of interventions which aims at 
supporting students’ methodology of 
language learning by means of 
‘conversations’ i.e. by using language 
in the framework of social interaction to 
help students reflect on their learning 
experience, identify inconsistencies 
and steer their own path”

Esch (1996, p. 42) 
Esch, E. (1996). Promoting learner autonomy: Criteria for the selection of appropriate methods. In R. Pemberton, E. S. L. Li, 
W. W .F Or & H. D. Pierson (Eds.) Taking control: Autonomy in language learning (pp. 35-48). Hong Kong: Hong Kong 
University Press.



Features of advising

§ One-to-one
§ Outside the classroom
§ Focusses on the learner (not the 

curriculum)
§ Is generally non-directive
§ Promotes reflection
§ Promotes language learner autonomy



The role of a learning advisor

“The role of an advisor is to activate 
learners’ reflective processes in 
language learning through a one-to-
one dialogue.” 

Kato & Mynard (2015)

Kato, S., & Mynard, J. (2015). Reflective dialogue: Advising in language learning. New York, NY: Routledge.



Transformational advising

¡ Goes beyond strategy suggestions and 
management of learning

¡ Aims to challenge existing beliefs
¡ Empowers learners, promotes 

fundamental changes in thinking
¡ Results in transformation

Kato & Mynard (2015)
Kato, S., & Mynard, J. (2015). Reflective dialogue: Advising in language learning. New York, NY: Routledge.



The learning trajectory

Kato & Mynard (2015)



Summary

¡ 5 decades of self-access
¡ 3 shifts
¡ 3 responses



Environments are shifting, more learning 
opportunities are available, and all 
educators are being asked to promote 
learner autonomy.

To respond we need to make sure our 
SALCs are social hubs where students 
naturally come for social, emotional, 
and learning support.

Summary
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Thank you!

jomynard@gmail.com


